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Сформульовано та обґрунтовано основні ідеї та положення, що складають 
методологічну базу діяльнісного підходу до навчання. 

 
 

1. What for has a person to be taught? How 
many time I put this question! I did this to 
students, and to teachers, and to instructors. In the 
beginning, it even caused bewilderment in many 
people. They considered this question sacramental 
and did the answer to it as self-evident. “For 
perfection, for development, for gaining the 
advanced knowledge”, – they answered me (there 
was still a set of formulations in the same sense). 
“And what for is this?” – I asked again. The 
bewilderment increased. And our discussion hard 
put to come to its natural end, the unique true 
answer was formulated with a pain in heart: “For 
a work".  

One of the mass delusions of teachers and 
instructors (and many-many people in general) 
consists in their belief in domination of 
knowledge, in its all-sufficiency. Probably, there 
is no other word which would repeat so 
frequently and which would play such an 
important role in the human life as this word – 
“knowledge”. They go for knowledge into the 
secondary schools, and then they go for 
knowledge into institutes and universities. How 
many I saw teachers who considered their 
purpose and duty “to give knowledge»! For the 
sake of this, they carry out the teaching process; 
for the sake of this, learning activities are 
organized though it would be necessary to add 
frequently “so-called” here. And when it is 
found out that it is necessary to teach not 
knowledge but the work many people perceive 
this with obvious disappointment as if 
something raised have taken away from them. 

2. The mentioned above delusion was 
also reflected in various theories of teaching, 
approaches to it. My tasks do not include their 

analysis, I shall remind only, that, for 
example, according to certain ideas the pupil 
associates with an empty vessel, which the 
teacher should fill; others consider that 
teaching is a travel along an unknown district 
with a complex landscape, and the teacher 
plays a role of a conductor. Still recently, they 
much spoke about the developing teaching as 
about an alternative one. But all the teaching 
theories replied to question “How to teach?” 
And the same question arises here again: 
“What for?” What for to fill, what for to 
travel, what for to develop? There are no 
answers to these questions in pedagogy as “to 
transmission knowledge” is not the answer. 
But teaching is! Teaching for the sake of not 
an ultimate goal but for the sake of 
intermediate ones, frequently for the sake of 
the process of teaching itself. Paraphrasing a 
remembered joke, I shell reflect the general 
tendency: “Process. It is important for a 
teacher, but not the ultimate result …” 

And only the sole theory of teaching, 
namely the activities theory, is deprived this 
lack for it arose as a reaction to this sacramental 
question “what for to teach?” Prof. 
B. Badmaiev writes: “For a long time, there was 
a standard opinion that a person studied any 
course receives a certain set of theoretical and 
practical knowledge and he/she becomes more 
competent as a specialist. People have so got 
used to such understanding of the role and 
applicability of teaching that they have no 
doubts about this. The inaccuracy of such 
representation of the purpose of teaching began 
to be realized in scientific pedagogical 
psychology in 50th, when the critical analysis of 
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the teaching sense began at the Lomonosov 
University of Moscow, and, as its result, the 
Prof. P. Gal’perin’s theory of the stage-by-stage 
formation of mental actions and concepts began 
to be developed. 

If, in all the textbooks in pedagogy, it is 
spoken about knowledge and its studying and 
storing as about the purpose of teaching …, 
according to this theory, the purpose of 
teaching is not arming knowledge and 
accumulation of it, but it is formation of skill 
to operate with competence. Prof. P. Gal'perin 
put the question in research: “What for does a 
person learn?” And he answered: “To learn to 
do something, and, for this purpose, to find 
out how it is necessary to do it”. That is, the 
purpose of teaching is to give a person skill to 
operate, and knowledge should become 
means of teaching actions” (it is allocated 
with me - G.А.) ([4], pp. 19-20). 

3. Teaching actions – in what essence is! 
I think everybody understands that just work 
makes the essence of our life, and we live due 
to our work. And it is necessary to teach 
people, certainly, for the sake of their 
successful work in the future. It is the 
strategy. And shades, orientations of teaching 
can be different, but it is tactics already. For 
example, it is possible to put development in 
the chapter of a corner. However it should not 
turn to an end in itself. It is necessary to 
develop a person that he/she worked some 
more successfully.  

About fifty years have already passed 
after P. Gal'perin answered the question 
“What for to teach?”, a great deal is made 
much though it is necessary to note a 
prevalence of theoretical developments to the 
detriment of the practical ones. In my opinion, 
it is possible partly to explain this with well-
known “illness» of the soviet psychology and, 
especially, pedagogy not aspiring to deep 
enough methodological substantiation of their 
working out. As a matter of fact, a 
substitution of the concepts, a too high 
estimation of the P. Gal'perin’s theory of the 
stage-by-stage mental actions formation [5] 
which was given out and is given out now 
frequently for a teaching theory, played a 
certain role here. It is an outstanding theory; 

nevertheless, it determines only some 
mechanisms of teaching. Partly and for this 
reason, the methodological substantiations of 
the activities teaching theory are not 
formulated in a more-less integral kind by the 
psychological science till now. But it is 
necessary to start just from this [1]-[3].  

4. “To prove methodologically” means to 
lean against the most common laws of 
development, to determine the initial. For this, it is 
necessary to look at the object of the research from 
without but not from within, to perceive it as a 
whole abstracting from its composition and 
structure. If to speak about teaching, there are 
neither subjects, nor any learning material, nor 
teaching technologies, nor separate specialties at 
the methodology level. There is only teaching as 
such.  

The activities approach to life in general is an 
outstanding achievement of psychology. It is 
based on a statement of principle that the psychic 
of a person is inseparably linked with his/her 
activities and it is caused by the activities. Thus 
activities are understood as a deliberate activity of 
a person being shown during his/her interaction 
with the world around, and this interaction consists 
in solving the vitally important problems 
determining existence and development of the 
person.  

Any person is not born with ready sights on 
the world, knowledge of it, skill to solve 
problems. Experience of the socio-historical 
practice being mastered by people, experience of 
mankind, which is passed them with the help of 
the older generation allows them to carry out 
activities. This experience is embodied in subjects 
of the material and spiritual culture (instruments 
and means of production, works of art, various 
data carriers so on) and, it is the mine thing, in 
modes of performance of actions with them. 
Mastering the socio-historical practice experience 
plays the main role for a person during all his/her 
life. As this take place, there are two kinds of 
people activities being specially organized during 
which they acquire experience of the previous 
generations – education and teaching. Teaching is 
the transmission of the practical, utilitarian socio-
historical experience. Teachers pass the 
experience, and learners take it in.  
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5. It follows from the above mentioned that 
the activities approach should also be realized in 
teaching as teaching is life; i.e. it is necessary to 
consider the learners behavior in teaching as 
activities. It means for the teacher, that he/she 
should solve a problem of forming skill to carry 
out activities by learners to provide the 
transmission of the socio-historical practice 
experience. Hence, the aim of teaching is activities 
too, namely learning activities, or actions and 
operations with the help of which it is realized and 
which are directed at solving the specific teaching 
problems [5]. System of operations which 
provides solving problems of a certain type is 
called “mode of actions”. Thus, the ultimate goal 
of teaching is formation of mode of actions.  

6. Approach to learning as to activities 
demanded a serious revision of views on 
knowledge and skills, their role, interaction, and 
parity. Pedagogy actually separates study and 
activities. According to its traditional ideas, study 
is “purchase” of knowledge; “to study” means, 
as a rule, to read and remember textbooks, other 
literature. The volume of such knowledge can be 
very big (the more, the better!). Only then the use 
of knowledge begins, that is, activities. In the 
beginning they “fill” people with knowledge and 
after try to teach them to work. But in this case 
knowledge is simply a set of facts, frequently 
isolated ones, they can be only remembered.  

From the point of view of the activities 
approach, two traditional problems of pedagogy 
consisting in 1) transmission of knowledge and 
2) formation of skills to apply it, which solve 
consistently, are replaced with one problem [10]. 
Knowledge and skills, or learner’s actions with 
the help of which these skills are realized, are 
now considered not in opposition each other, but 
in their unity. This is an extremely important 
statement not only of psychology but also of 
philosophy for it reflects display of the first law 
of dialectics about unity and conflict of opposites. 
Already for a long time, psychology established 
that knowledge can be acquired only while their 
using in activities, only while operating with 
them [8]. It is caused by that acquiring 
knowledge occurs simultaneously with 
mastering the modes of actions with knowledge. 
Any teaching foundations of sciences, at the 
same time, are also teaching the appropriate 

mental actions, and formation of the mental 
actions is impossible without acquiring the 
certain knowledge. The dialectic understanding 
here consists in that to acquire knowledge means 
to perform any work with its help.  

If we put knowledge before activities, this 
knowledge will be pointless and, actually, it 
cannot be acquired, it can be only remembered. 
Therefore, from the point of view of the purposes 
of teaching, activities and actions composing 
their structure are initial ones but not knowledge.  

7. If mastering the mode of actions is the 
ultimate purpose of teaching, the general task of 
teaching is acquiring its content. The activities 
approach demanded the revision of the teaching 
content. According to the approach, it is not a 
given system of knowledge (ideas, theories, and 
other scientific information forming the subject) 
and then acquiring this knowledge as pedagogy 
considers till now. First of all, a given system of 
actions should make up the teaching content. 

But where is place of knowledge, what is its 
role? We understand already that “to know” 
means not simply to remember certain 
knowledge (think how frequently these verbs are 
identified – “to know” and “to remember”), but 
to carry out certain activities connected with this 
knowledge. Thus, knowledge becomes not the 
aim of teaching, but its means. It is acquired that 
to carry out activities and actions with its help 
instead of that it was simply remembered and 
served to increase one’s erudition.  

8. The above stated reasons are basic while 
designing teaching. The teaching design should 
begin not with definition of what the future 
specialist should know. Otherwise the system of 
knowledge will be an empty declaration because 
this system will be pointless. The teaching design 
should begin with the psychological analysis of 
the future specialist’s activities. Such an activities 
analysis is called “technological” one [6]. 
Without it, it is impossible research of the labor 
and learning activities, success in which 
determines by understanding and consideration 
of all the necessary acts and operations putting 
together the activities. As a result of the 
technological analysis, the objective logic of the 
achievement of intermediate and final aims of the 
activities is understood. Only after the 
technological analysis, the necessary knowledge 
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can be determined, which will explain the 
necessary practical acts, permit to ascertain what 
and how is needed to do, and provide 
implementation of these acts. In practice, as 
already it was said, acts are realized by means of 
skills. Mastering a skill means mastering certain 
mode of acts by a person, deliberate application 
of knowledge in practice, ability to operate by it 
with a certain aim.  

In the beginning, it is necessary to 
understand what the specialist will have to do. 
And not in general formulations as it is accepted 
now, but in details, at an operational level. Only 
after that, the necessary knowledge, which will 
explain the necessary practical actions, allow 
determining how it is necessary to carry them 
out, and provide performance of these actions, 
can be determined. Thus, in respect to 
methodology, knowledge is secondary in 
teaching; it plays a service role in the relation to 
activities.  

9. Now we can specify the teaching content 
and give it the completed kind. The content of 
teaching consists of the given system of actions 
and that knowledge which provide mastering this 
system. 

10. Whence is such a worship of 
knowledge? Why “knowledge is a force”? 
Answers to these questions are simple. 
Knowledge is the necessary means for 
performance of practical businesses. All affairs 
are done with the help of it. One will not be able 
to do something not knowing how it is done. 
Nevertheless, it is necessary to do but not just to 
know how to do.  

11. Now let us talk not about design of 
teaching but about the organization and 
realization of the teaching process. Here the 
picture is absolutely other as it is necessary to 
teach, first of all, how to do. Certainly, 
knowledge is the initial here, and just because it 
carries out a service function. The subject objects 
and concepts should appear in the beginning. 
Then they enter various relations among 
themselves and are transformed creating the 
subject knowledge. Having arisen, the subject 
knowledge should start to be processed at once. 
Learner operates on it, forming skills, mastering 
the mode of actions in such a way.  

A mental action is always the transformed 
knowledge, and the acquired knowledge is not 
the one which is simply remembered, but which 
turned to a mental action, to a skill to operate 
practically, to solve problems. It is dialectics too, 
and we will not go off far without its 
understanding.  

12. I think it is clearly from the above 
mentioned that notorious “transmission of 
knowledge” and “giving knowledge”, contrary to 
opinion of many pedagogues, cannot be the 
mechanism of teaching. According to the 
activities approach, as we saw, it is necessary to 
design the learning activities in a special way in 
the beginning, then to organize it, and only then 
its realization is possible. Thus the teacher 
becomes a manager; he/she governs the learning 
activities. In other words, the mechanism of 
teaching is management of the learning activities 
[8].  

14. The activities approach in teaching 
arisen more than fifty years ago, but its ideas 
practically are sunk into oblivion now. A 
dominant role of pedagogy in education and the 
state support of it determined an actual victory of 
the “knowledge” approach in our education. The 
question of the education modernization is put at 
a state level both in Russia and in Ukraine, but 
the task of this modernization is assigned to the 
same traditional pedagogy, which has resulted 
education into a condition demanding 
modernization. But if we really want to build the 
market relations, there is the only way - to 
introduce the activities approach in teaching. The 
sense of the education modernization also should 
consist in this. Development of education should 
go only in this way.  

13. To realize the activities approach in the 
practice, it is necessary to accept its 
methodological principles formulated below [2], 
[3]:  

– teaching is a transmission of the 
experience of the socio-historical practice, 
experience of the previous generations, but not 
transmission of knowledge; 

– while designing and organizing teaching, 
activities and actions making up these activities, 
which are given by the character of the future 
specialty, are primary, but not knowledge;  
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– the ultimate goal of teaching is formation 
of the mode of actions ensuring realization of the 
future professional activities, but not memorizing 
knowledge;  

– the system of actions, given by character 
of the future specialty, and only that knowledge, 
which provides performance of these actions, 
make up contents of teaching, but not any given 
system of knowledge;  

– knowledge is not self-sufficient, it is only a 
means of performance of actions and means of 
teaching these actions but not a teaching goal. 
Knowledge plays a service role, explaining and 
preparing practical actions;  

– while teaching, students should carry out 
the learning activities, which simulates the future 
professional activities, instead of simply 
accumulating knowledge;  

– the mechanism of realization of the 
learning activities is solving problems, instead of 
studying an educational material, and if the 
student does not solve learning problems, it 
means that his/her leaning activities are not 
organized; 

– in modern understanding, “to know” 
means to carry out certain activities with the help 
of knowledge, and not just to remember certain 
knowledge; 

– it is possible to gain knowledge only 
operating on it, instead of simply remembering it; 
memorizing knowledge has to be a result of it 
use; 

– teaching represents a set of two 
interconnected but independent activities – that 
of the student’s activities, that is, the learning one, 
and that of instructor’s activities, instead of a 
“purposeful pedagogical process"; 

– the instructor’s activities consist in 
designing the learning activities, organization of 
the learning activities, and management of the 
learning activities, instead in "transmission" of 
knowledge; 

– the learning activities are a system forming 
factor.  

The understanding of the stated principles 
should be enough to instructors to begin 
scientifically proved modernization of their 
teaching process. Thus, certainly we are dealing 
with not its revolutionary reorganization, but with 
the revision of the approach to teaching, with 

reconsideration both auditing of the used means 
and technologies of teaching, their correction. It 
is necessary to understand, that any teaching 
technology do not become "new" if it be 
introduced by instructors preaching "knowledge" 
teaching. Young people, who will mastered these 
principles and base on them, will not retrain 
further. 

14. From the point of view of the 
organization of an educational system and its 
functioning, the concept of the teaching process 
is central. Now we have to say that the teaching 
process represents interaction of tow activities: 
activities of the teacher and activities of the 
learners. The teacher activities in the teaching 
process are called “teaching”; in this case word 
“teaching” is used in a narrow sense.  The 
activities of learners are, as we known already, 
the learning activities. The learning activities are 
a rather specific kind of activities, and they have 
a number of their features [1], [2], [7]. 

Let us notice, that learning activities 
represent both the purpose, and the product of 
teaching.  

Any activities, including the learning one, 
consist of the following elements: need →  
motive→  purpose →  problems →  actions →  
operations →  product. Activities begin with a 
need. However, many learners have no need to 
study, but parents have a big desire their children 
to be taught. Thus, the learning activities need by 
learners is frequently indirect.  

15. The range of the teaching purposes is 
rather wide – from acquiring a concrete theme or 
a question of the curriculum to formation skills to 
carry out professional works as a whole. The first 
is called the nearest teaching purposes; the 
second is the remote teaching ones. It is clearly 
that achievement of the remote purposes is a long 
and complex process. In much, its success is 
determined by as far as correctly the nearest 
purposes are formulated and as far as effectively 
process of their achievement is organized.   

16. One of the basic features of the learning 
activities distinguishing them from other kinds of 
activities is that the learner is not only the subject 
of the learning activities, but also, 
simultaneously, their object. This is explained by 
that the purpose of the learning activities are 
changes of the activities subject, that is, the 
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learner, but not the transformation of the external 
world objects, not changing the objects with 
which the subject (learner) operates. Changes in 
the subject mean acquisition of certain 
knowledge and mastering the modes of actions 
corresponding to this knowledge by the learner. 
As for the sake of this the teaching process is 
organized, acquisition of knowledge and 
mastering the modes of actions, fulfillment of the 
corresponding changes of the subject are the 
direct product of the learning activities. Thus, one 
of the features of the learning activities consists in 
inherence of their product from their subject. In 
any other kinds of activities, their products are 
alienated from their subjects, they serve other 
people. Products of activities are sold, shown in 
picture galleries, theatres, and cinema and so on. 

17. While carrying out any other, not 
learning, activities, their subject changes because 
he/she obtains certain personal experience, 
acquire some knowledge and master some 
modes of actions. But these changes are not 
foreseen by the purpose of the activities. They 
make up an indirect product, or by-product, of 
the activities. In just the same way, some changes 
of the subject of the learning activities can be a 
by-product, if these changes are not provided by 
the purpose of the activities, that is, the teaching 
ones. Let us notice that by-products of any 
activities, including the learning ones, are not 
frequently understood by the subject of the 
activities; nevertheless they play an important 
role in formation of his/her personal experience. 
They are a means to carry out other activities in 
the future. 

It is very important that the direct products 
of the learning activities correspond to the 
purposes not the subject of the activities, but to 
the activities themselves. These purposes are 
formulated by the teacher; they can be multilane 
(besides, remote) and, certainly, can be 
comprehended by the learner not up to the end. 
Learners can perfectly carry out the learning 
activities not knowing both the nearest and 
remote teaching purposes. An essential feature of 
the learning activities is that learners, as a rule, 
are given problems or tasks, and the purpose for 
the learners is solving these problems and 
fulfillment the tasks.  

18. By the way speaking, the learning 
purposes are not also comprehended by teachers 
up to the end. For example, solving any problem 
demands possession of a certain set of skills, and 
this set, as a rule, is not determined by the 
teacher. These skills are means of solving 
problems but before their formation have to be 
the purpose of the learning activities. The present 
practice is such, that skills are formulated in such 
a general statement that it is impossible to speak 
about their practical sense.  

19. As we saw, any activities are carried out 
by the way of solving problems, and these 
problems should be specific to the activities of a 
given kind. In industrial, research, scientific 
activities, their direct products are results of 
solving problems, their solutions, and, thus, these 
solutions correspond to the activities purposes. In 
the learning activities, not the solutions of 
problems are important but process of solving the 
problems, its procedure. As we remember, the 
ultimate purpose of teaching is formation of the 
mode of actions. Thus, in the learning activities, 
solving problems is only means of the 
achievement of the teaching purposes. In other 
words, the solution of the learning problems has 
no interest; the only thing that is required from it 
is to be correct.  

20. Though the learning activities is carried 
out together with teaching (in a narrow sense), or 
the teacher’s activities, nevertheless, it is within 
the framework of teaching. It is an object of 
management for teaching, and teaching 
determines materially the structure, laws of 
functioning, and formation of the learning 
activities. As it was already marked, 
management of the learning activities, instead of 
transmission of knowledge as the traditional 
pedagogy considers till now, is the mechanism of 
teaching. Thus, while designing the learning 
activities, teaching, within the framework of 
which the learning activities should be carried 
out, is initial.  

Thus it is possible to allocate three central 
aspects in the instructor’s activities: 

- designing the learning activities; 
- organization and maintenance of the 

learning activities; 
- management the learning activities. 
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Designing of the learning activities assumes 
designing its goals, content, technologies of 
teaching with the help of which the contents is 
mastered, monitoring system allowing to carry 
out management the learning activities. This 
work must be begun not from determination 
what the future specialists should know but, as 
was noted already, from the analysis of the future 
professional activities.  

Conclusion 
Thus it is possible to allocate two essentially 

different approaches to teaching. One of them is 
the traditional pedagogical approach. The 
purpose and sense of teaching here is gaining a 
sum of knowledge, the student should get 
knowledge, learn the certain educational 
material. B. Badmaiev named this approach as 
"knowledge" one, and, according to his 
estimation, teaching in Russia, so, and in 
Ukraine, is such by 85 % [4]. As a matter of fact, 
this approach identifies verbs "to know" and "to 
remember", and even if we deal with solving the 
learning problems, as a rule, the business is 
reduced to memorizing this solving. Actually, 
knowledge is end in itself in the knowledge 
approach, it does not lean against life and 
therefore it is scholastic in a definite sense.  

Other approach – psychological one – 
assumes that a person should not learn 
something, but master something, i.e. master 
carrying out activities during teaching. While 
teaching, a person should get personal 
experience, which, in many respects, is reflection 
of the social-produced experience, experience of 
the elder generations in a certain area of human 
practice. This is the activities approach. Business 
is moved out in the foreground here, and 

knowledge plays a supporting role as a means of 
performance of this business, as well as a means 
of teaching. I think, it is clear, this is the activities 
approach in the described above understanding 
that provides progress of mankind, it is claimed 
in a society living by principles of the market 
relations. 
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